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Purpose and scope of this practical
guide

The main goal of this practical guide
is to inspire and encourage nongovernmental organizations and youth
associations, as well as interested
individuals, to actively promote and
foster peace education and global
learning within their scope of activities.
It aims to popularize and mainstream
these two educational approaches by
showing that any simple activity, if
conducted in an appropriate way, can
contribute to foster peace and global
understanding. It offers and discusses
a large variety of principles, values,
methods, materials and contents that
favor active peace learning, while
celebrating the richness of possible
approaches, instead of profiling a
single, one-size-fits-all technique. It
intends to convey a simple message;
peace education and global learning is
everywhere, if you want it to be!
The practical guide is primarily conceived as a
capacity development tool for non-formal education
in youth organizations working in Europe and other
countries of the global North. It may also serve as an
inspiration for organizations and individuals working
in other sectors (like the formal education system) or
in other parts of the world, although several aspects
would probably need adaptation to fit the different
context and circumstances.

How to use this practical guide

With regard to its purpose, this guide was
conceived very broadly, containing a vast
amount of input and ideas. Therefore we
encourage you to conceive of it not as
an “all-or-nothing” issue but rather as
a shopping center: Visit only the shops
(chapters) that appear attractive, and
then buy only the specific product (one
method, one principle) that convinces you
fully. If you get inspired by a product but
don’t like its outlook, leave the store, find
a comfortable place where you can be
creative and invent your own product. In
the end, it wouldn’t be peace education if
you didn’t believe in it yourself.

© Chappatte in “International Herald Tribune”
www.globecartoon.com

Structure

Concerning this guide’s structure, the first chapters
(1-4) provide a theoretical background in order to
develop the spirit and philosophy of peace education
and global learning, whereas the later chapters (5-8)
propose concrete and directly applicable approaches,
methods, materials, resources as well as potential
contents. If you are only looking for a specific input,
just go directly to the chapter which interests you.
At the very end you will find two additional chapters
(9-10) which present an overall framework of peacelearning that integrates and puts into relation the
diverse ideas of the preceding chapters.

Note that this practical guide is part of a larger
tool-kit containing several complementary
documents with additional material, all freely
available on www.peace-learning.org.
© Sonia Chanel, Samuel Rubio, Christopher Streuli and EUforIA
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1. The vision of peace education and global
learning
Peace goes beyond the absence of war. To be
genuine, peace must manifest itself at all levels of
society and in all aspects of life. It cannot define
itself solely by the absence of the most extreme
form of conflict settlement between states. Peace
therefore stands for the opposite of all forms of
violence, exploitation or injustice. Ultimately, it is
characterized by the presence and active realization
of positive human values such as justice, freedom,
equality, equity, solidarity, respect, tolerance,
cooperation, compassion and dignity. Peace means
a fully developed life, where one lives in harmony
with oneself, with society and with nature.
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Globalization has added and aggravated
an important set of challenges to the
realization of this vision: increasing
poverty
and
inequalities;
overconsumption
causing
environmental damage and
scarcity
of
resources,
leading
to
increased
flows of migration and
tensions;
economic
exploitation; persisting
racism and xenophobia;
human rights abuses; to
name just a few.

All of these global challenges of the
21st century require a constructive
and creative response. They are not
a fatality against which we have no
alternative. On the other hand, peace does
not come for free - it needs to be constructed
intentionally through a deliberate, collective and
transformative learning process that includes all
members of society.

A culture of peace will be achieved when citizens
of the world understand global problems; have
the skills to resolve conﬂict constructively; know
and live by international standards of human
rights, gender and racial equality; appreciate
cultural diversity; and respect the integrity of the
Earth. Such learning cannot be achieved without
intentional, sustained, and systematic education
for peace.
(Hague Appeal for Peace Global Campaign for
Peace Education)

Therefore, the vision of peace education and
global learning is to see peace as a commonly
agreed goal of society that is consciously and
pro-actively being pursued and promoted in all
spheres of life. Even though most people agree
to support the ideals of peace, their realization
is often scarcely reflected in daily behavior.
Ideally though, the enhancement and promotion
of peace gradually becomes a guiding principle
of all our actions and reflections.
In this sense, the main objective is to raise the
awareness about our choices, about the impact
of our actions, and about the responsibility
which we carry for our acts. Peace education and
global learning aim to make us acknowledge and
consider that we contribute to change and create
the world around us, and to empower us to think
and act accordingly. If we want to be at peace,
let us explore, learn and practice it.

Peace Education refers to the process of promoting the knowledge, skills, attitudes
and values needed to bring about behavior changes that will enable children, youth
and adults to prevent conﬂict and violence, both overt and structural; to resolve
conﬂict peacefully; and to create the conditions conducive to peace, whether at an
intrapersonal, interpersonal, intergroup, national or international level.
(UNICEF)
Global Education is education that opens people’s eyes and minds to the realities of
the world, and awakens them to bring about a world of greater justice, equity and
human rights for all.
(The Maastricht Global Education Declaration)
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2. Definitions of peace
The word peace offers a large variety of
interpretations, referring to different meanings
in different contexts. Some decades ago, peace
was predominantly defined as the “absence of
war” or “balance of power” between nation-states.
Nevertheless, a rapidly evolving world and human
consciousness has brought us to conceive of peace
in a much larger sense. Subsequently, several
layers were added to the concept:

Positive peace
Compared to negative peace (the absence of war
and direct violence) positive peace stands for social
justice and the opposite of structural and cultural
violence. This refers to any form of institutions
and practices of oppression, exploitation or
injustice such as colonization, imperialism, child
labor, slavery etc. A striking example of structural
violence are the more than 26,000 children under
age five that die each day around the world, mostly
from preventable causes. Positive peace would be
achieved when the structures of the global system
are changed in a way to successfully prevent these
deaths and the related sufferings.

Human rights peace
Argues that both direct and structural violence
need to be tackled not only at the system-level but
at the individual level as well. The dignity of each
human being is to be protected, also against sexual
abuse, violence at home or any form of personal
discrimination etc. This understanding was strongly
pushed by the feminist movement which judiciously
asked: How can there be true peace if one feels
safe on the streets but unsafe in one’s own home?

© Maris Resnis

Green peace
Stands for realizing that humanity is destroying our
planet’s ecosystems and with them the basic living
conditions of future generations. Thus, peace with
the environment has become another key element.
It considers human beings as one of many species
inhabiting the Earth, and stresses the need to live in
harmony with nature instead of obsessively trying to
control it – and thus also destroy it.

Inner peace
Believing that all forms of violence are ultimately
engendered by inner peacelessness, it is only a strong
inner balance and harmony – for example based on
some form of spirituality – that will also lead to outer
peace. This perspective maintains that the reality of
the outer world as a mere reflection of our frustrations
and inner turmoil, so we change the world by changing
ourselves. The best contribution to peace is to work
actively on our personal development towards a
peaceful and stable heart and mind.
These four ways of understanding peace are fully
complementary rather than competitive, and are more
holistic than the traditional definition. They simply
choose to focus on a different priority within a vast
and complex matter. The same applies to the selection
of peace definitions on the following page. Instead of
looking for the “right” and “only” definition, it might be
more fruitful to celebrate the diversity and richness of
approaches, and thus benefit from them all.

© SCI Switzerland
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On our website you can find
a model workshop on “How to
be a peacebuilder” in which
these different conceptions of
peace are also discussed.
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3. Education or learning?

4. Guiding principles of peace-learning

A key proposition of peace-learning argues that the
So far this practical guide has used the terms peace
choice
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education and global learning. But what about switching
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if
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topic
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all students of peace, continually learning through
So,
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perspective,
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how
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interactions with others. We can be guided by a teacher,
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something
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content.
Therefore,
in
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to
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peace
and
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understanding,
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and every learner can be a teacher to somebody else.
activity should not merely reflect peace principles
Therefore, our final yardstick should be what is learnt, not
and
values but explicitly use and promote them. In
what is taught. For this reason, the term peace-learning
peace-learning
the ends don’t justify the means but
appears to be more coherent with the ideals and values
the
ends
become
the means. This understanding of
of what is usually called peace education. It captures its
learning
is
an
overarching
principle of peace-learning
true essence: advancing on the path to a more peaceful
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which
several
other
principles – all of them
society.
interconnected – can be derived.
Furthermore, as shown through
the principle of holism (see
chapter 4), peace-learning must
incorporate global learning, since
genuine peace is holistic and does
not rely on reductionist or partial
perspectives. For the rest of this
guide, we will therefore substitute
our two initial concepts of peace
education and global learning
with the overarching term peacelearning.

© Maris Resnis
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Promote a pro-active learning culture

Assure ownership and active participation

Human beings learn best if they are open and ready to learn.
We learn more about peace if we decide to become students
of peace. There is a need for curiosity, the desire to expand
one’s horizon, and a need to challenge our old habits and
convictions. Personal development becomes essential, with
self-reflection and self-criticism as key factors. Actively
cultivating inner peace and harmony should be considered
equally important as promoting peace “around us”.

Genuine steps towards peace are achieved when a person
or a group assumes responsibility for it. Even more, the
group in question should itself own and direct the peacelearning process. For obvious reasons, ownership is best
achieved through the active participation of all and in all
stages of the process (identifying needs, planning and
implementing of activities, evaluation, follow-up…).
However, active participation not only enhances the
feeling of ownership and responsibility, it equally
contributes to the critical empowerment of the involved
persons. “Learning by doing” is probably the best and
most efficient way of acquiring any new knowledge,
values or skills. When we truly experience a sensation or
a way of doing something, we can better benefit from and
grow through it.

Little by little I understand, That it is not worth
the trouble to walk for the sake of walking, That
it is better to walk for the sake of growing.
(Pokito a poko, by Chambao)

Raise awareness and seek conscientization
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that
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allow every person
for peacebuilding.
w
to contribute to peace and global understanding.
(Swee-Hin Toh)
Critical empowerment also strengthens the faith that our
actions do have an impact and contribute to shape the
world around us.
Give a man a fish; you have fed him for
today. Teach a man to fish; and you have
fed him for a lifetime.
(Author unknown)
What about adding a third sentence that goes even
further?

© Eveline Rüst
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Favor holism and comprehensiveness
Peace-learning defends the idea that – since everything
is connected and interdependent – only a holistic and
comprehensive approach can ultimately contribute to a
genuine positive change. In fact, this is the conviction
that lies at the heart of the original concept of global
learning. “Global” is usually understood as encompassing
the reality of the entire world, as compared to a merely
regional or national reality. But the spirit of global learning
and holism goes much further than that, applying to many
different aspects. For example, it stands for:

> taking into account all existing opinions and convictions,
promoting the deliberate change of perspectives;
> linking the here and now (micro-level) with the there
and then (macro-level), enhancing an enlarged vision of
time and space;
> linking different content issues instead of separating
them, celebrating a multi-, inter- and trans-disciplinary
approach;
> searching out the root causes by asking the “why-

The document “Cooperation Games”,
available on our website, provides
a large collection of interesting
games that consciously foster and/or
thematize cooperation.

Putting values into practice
Peace-learning puts an important emphasis on values
and is therefore explicitly value-based. Initial challenges
are encountered, however, when defining which values
might contribute to peace-learning, and an even bigger
difficulty is how to put these chosen values into practice.
Being guided by our values for our daily activities is not
always easy - due to external constraints and pressures
as well as our own contradictions and inner conflicts
(sometimes between contradicting values even). We are
often torn between wishing for immediate gratification of
our entire emotional, ego, intellectual and spiritual needs,
on the one hand, and, on the other hand, knowing how to
persevere to achieve a goal that takes longer to achieve,
but which is more rewarding.

question” and trying to identify causalities;

> reaching the human being on all levels, contributing
to his/her intellectual, social, physical, emotional and
spiritual development, and addressing all his/her senses.
If you isolate your problem from others, your
chances of solving it are thin. Problems require
wisdom, and wisdom requires perspective.
Other people provide that perspective.
(Bill Russell)

Peace-learning could, therefore, encourage learners to look
for or actively construct their peace-values, and support
them in finding ways to put them into daily practice. Any
peace-learning activity ideally reflects, celebrates and
makes explicit the values it is trying to forge.
Values are the first and most basic step for
the consciousness development of peace
activists.
(David Adams)

Foster cooperation and reduce competition
Peace-learning considers the world not as a zero-sum
game, where any gain by party A is only achieved through
an according loss of party B, but as a positive-sum game,
where every party can come out as a winner. Cooperation
fosters inclusion and has the great potential of creating
something new, whereas excessive competition leads to
aggressive behavior and exclusion.
Although competition is part of our nature, we tend to
forget that cooperation is too, and that our greatest
achievements are often the result of a cooperative
process in society. If we can learn to compete, we can
also learn to collaborate and to see the world as a place
of solidarity. Peace-learning gives full consideration to
this idea, and therefore consciously reduces destructive
forms of competition, promoting instead cooperation and
the desire to succeed together.
If competition is important, cooperation is
fundamental.
(Fabio Brotto)
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The document “Guiding Principles of Peace-Learning
in Action”, available on our website, gives some
practical inputs on how these seven principles can
be implemented in different types of activities. You
can also find a model workshop on “How to be a
peacebuilder” which serves as practical example.
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5. Approaches to peace-learning
As mentioned before, one of the purposes of this
practical guide is to broaden the notions of peace
education and global learning. The focus on the
term learning instead of education already suggests
a clear shift from any formal way of acquiring
knowledge, skills and values to more informal ways.
The list of potential approaches is open ended, so
this is a non-exhaustive selection of different types
of activities that have proved to be very fruitful and
creative in enhancing peace learning all around the
world:

Peace-learning through sports
Popular sports such as football are an excellent
means to bring different groups together and learn
about important values such as fair-play, tolerance
and respect. The network of Street Football World
for example demonstrates how some simple
rules and adaptation can transform this usually
competitive sport into an amazing chance for peace
learning: for example, before the game, both teams
discuss and agree on several rules of fair-play (no
cursing, no hard fouls, helping others getting back
on their feet…), which allows for the distribution
of fair-play points after the game - again by the
players themselves. As a result, the game includes
some form of dialogue and remains fun, but also
it is impossible to win without adopting a fair-play
attitude.
Different sports would ask for different adaptations
or specific attention, but the connecting power of
sports and its potential for peace-learning always
remains.

Peace-learning through music
There are different ways in which music can serve
as support for peace-learning. Inspiring songs such
as John Lennon’s “Imagine” can be listened to and
discussed or built upon. This way well known songs
can constitute an entry point into complex issues and
foster reflection and debate.
But more than that, music is an excellent means for
self-expression. Feelings, emotions, fears, needs and
expectations can all be expressed very creatively
through lyrics, melodies, rhythms and dances. The
writing of a Rap – for instance – can provide the
freedom to express what the person otherwise
wouldn’t so easily tell to people. It gives a separate and
specific framework where a person can define his/her
own convictions and priorities. Also, certain songs or
styles of music can simply be a common interest and a
connecting bridge.

Peace-learning through arts and handicraft
Similar to music, art is an opportunity for self-reflection
and self-expression. Whether through poems,
photography, filming, collage, drawings, paintings or
sculpture, the creator always puts his/her own character
and being into his/her creation.
Handicrafts also offer very practical applications for
peace-learning: what about designing and producing
a peace T-shirt or a fair-play flag? Building a peace
vehicle or a miniature solidarity house? Arranging and
decorating a peace corner or an intercultural room?
There are no limits, what counts is creativity. Take any
peace-related topic or value and express it through an
art form of your choice.

© Maris Resnis
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The document “Cooperation Games”, available on
our website, provides a large collection of interesting
games that consciously foster and/or thematize
cooperation.

Peace-learning through experiments

© Maris Resnis

Peace-learning through theater
Being an art form as well, theater is a very powerful
tool for peace-learning. It involves creativity as
actors need to come up with their own story; it
fosters a change of perspectives as one is required
to take up the role (and character) of somebody
else; it touches our emotions in different ways and
makes us either laugh (comedy) or reflect (tragedy).
Theater offers an excellent bridge between fun and
seriousness, and is therefore a very efficient means
of conflict transformation.
Depending on the needs and objectives, a theater
play can be performed just by and for the actors
themselves (a peace-learning tool for the group), as
a regular or street theater to reach a larger public
(a peace-learning tool for society) or as a forum
theater, where even the public is invited to join in
and to contribute to the outcome of the story.

Peace-learning through games
Games bring people together in groups and channel
interaction in a specific way (according to the rules
of the game). They capture our full attention,
challenge our abilities, make us laugh and offer us a
special connection to the other players.
Nevertheless, all of this does not assure peacelearning in itself, so several qualitative factors should
ideally be considered. In order to promote respect
and dignity, a game should be as non-violent as
possible, inclusive instead of exclusive and focusing
more on cooperation instead of competition. For
example, a group who has to overcome an obstacle
such as a river or a high wall needs to be fully
cooperative (everyone supporting each other) and
inclusive (all need to pass the obstacle) in order to
succeed.
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Creative experiments are very powerful tools to
contribute to a change in perspectives and a critical
conscientization of the participants. Instead of
explaining a specific reality (like poverty or the lack
of means), let your group emotionally experience
it in a well organized framework. For example,
different groups of participants represent different
countries, where some have a lot of material at
their disposal (industrialized countries), some less
(emerging countries) and some almost nothing
(the poorest of the developing countries). With the
material at hand, they now need to fulfill a specific
task like building a tower or a bridge.
As the experiment unfolds, very interesting
observations can probably be made, all based on
specific frustrations and emotions caused by the
set-up of the experiment. Everyone becomes aware
of one’s own condition but also of the reality of the
other groups. So the most important contribution of
such experiments is to experience – even if only for 23 hours – the approximate reality of somebody else.
A good quality debriefing at the end is absolutely
essential in order to understand and appropriate the
learnings of the experiment.

Peace-learning through community
service
Volunteering for the public good engages us actively
in our community and strongly fosters inclusion. It
is one of the best ways to express solidarity with
a group or a cause and allows us to take real and
meaningful action. Community service can take
the most diverse forms: supporting an NGO or
association in their work, volunteering in a fair trade
shop, preparing game afternoons for children, taking
up a specific function in a sports club, accompanying
children to a summer camp, assisting disabled
people, for example.
All these activities contribute themselves to peace,
as it is understood in a larger sense, but they also
strongly foster peace-learning: the volunteer takes
ownership and personally engages in the cause
which s/he believes in.
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Peace-learning through spirituality and
personal development
Follow i n g t h e i d e a t h a t a l l v i o l e n c e i s a r e f l e ction
of ou r fr u s t ra t i o n s , d e c e p t i o n s a n d inner
restle s s n e s s , an a c t i ve p rac t i c e o f s p i r i t uality
can he l p u s t o b al an c e o u r h e a r t s a n d m i nds in
order t o fi n d i n n e r p e a c e . S p i r i t u a l i ty o u ght to
be und e r s t o o d n o t m e r e l y a s t h e f o l l o w i n g of the
precep t s a n d b e l i e ve s o f an o r g a n i ze d r e ligion
(altho u g h t h i s c an b e a p o t e n t i al way o f living
one’s s p i r i t u a l i ty ) , b u t ra t h e r a s a ny p ractice
or tec h n i q u e t h a t f o s t e r s i n n e r h ar m o ny and
person a l d e ve l o p m e n t . We l l k n o w n p ra ctices
would i n c l u d e a n c i e n t t ra d i t i o n s s u c h as
prayer, m e d i t a t i o n , yo g a , t a i c h i , q i g o n g , but
also m o d e r n a p p r o a c h e s l i ke t h e G r i nberg
Metho d o r t h e A r t o f L i v i n g c o u r s e s , a mong
many o t h e r s . S i m p l e r e f l e c t i o n a n d direct
applic a t i o n o f o n e ’s va l u e s a n d c o nv i c t i o ns in
daily l i f e c a n a l s o b e a n e x p r e s s i o n o f one’s
spiritu a l i ty.
In tha t s e n s e , s p ir i t u a l i ty i s o n e e x p r e s s i on of
the pr i n c i p l e o f “ b e i n g a s t u d e n t o f p e ac e”, as
its ma i n o b j e c t i ve i s t o w o r k a c t i ve l y o n one’s
own p e r s o n a l d e ve l o p m e n t a n d g r o w t h .

Peace-learning through daily activities
In the end, every single action can become peacelearning, and the principles, values and contents
described in this practical guide provide a sample
of the extraordinary variety of action we might
consider. We could, for example, bake a cake and
share it with our neighbors or colleagues at work,
collect the trash that pollutes a river bank, help an
elderly person to cross the street or carry heavy
bags, surprise our friends with a little present, or go
for a walk with the dog of our busy neighbor.
Here again, it is less about what we do than about
how we do it that counts. As long as we put honesty,
good will, sincere compassion and a positive attitude
into our daily undertakings, we are contributing to
peace within and around us.

More peace-learning approaches
To the aformentioned approaches many more could still
be added: conferences, public debates, movie nights or
festivals, exhibitions, street actions, blogs or newspaper
articles, contests, excursions, cultural evenings, and so
on. All these activities can serve as a tool to put peace
and any related topics on our agenda and to promote
peace values in a creative way.

Peace-learning: A practical Guide on Peace Education and Global Learning by SCI Switzerland
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6. Methods of peace-learning
Even though peace-learning can be achieved through
any activity, the organization of workshops and seminars
remains a very popular approach. They provide a clear
framework in which forms and contents of peace-learning
can be perfectly combined. An essential factor in the
elaboration of a workshop or seminar is the choice of
methods to be used. As has been outlined above, the
main objectives of peace-learning are to enhance critical
empowerment, self-reflection and personal development,
active participation, ownership and holism, as well as
celebrating cooperation and other peace values. But how
are we going to do that?
Very creative and well established methods exist that can
provide an answer to this question. No single method
will respond to all objectives, but by combining different
methods over the course of a workshop we can create
highly diversified and good quality activities. The methods
presented here are “models” and require your adaptation,
depending on the specific public, context as well as
the content to be discussed. Allowing for flexibility and
creativity will ultimately assure the success of any of these
methods.

Brainstorming
This is a very traditional and well known method that
enables the facilitator to figure out where the group stands
and to provide for an interactive introduction to the topic.
An input is presented (a word, quote, picture etc), and
participants mention anything they associate with it. This
can be done in various forms: the whole group together, in
smaller groups or pairs, in several steps, based on a single
word or a complete story, with the inputs being gathered
on a flip chart or on small cards to be presented thereafter
and so on.

Creating live stories
Very useful to get started with a new topic, the live creation
of a simple story by the whole group assures active
participation and allows every participant to contribute to
the content. The story might be based on postcards, but
also on words, objects or real life pictures. Each person
takes three cards, and somebody starts the story by using
one of his cards as input. A second person continues, then
a third, and so on, until all the cards are spread out on the
floor/table in a clear order representing the story that has
just been invented. The choice of the inputs will of course
heavily affect the course of the story.

Position game
The position game allows people, while standing, to
express their opinion on a given topic. It also facilitates
the inclusion of usually more silent participants. Two
contradictory or opposite statements are displayed on two
walls facing each other. Participants have to take a position
in this continuum between the two extreme poles. Then a
discussion about the diverging opinions is started. As soon
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as somebody changes his/her mind due to the arguments
of somebody else, s/he moves accordingly and explains
his/her reasons to the others.

Role play
Like a mini-theater, role play involves the taking up of
somebody else’s perspective and provides for a creative
space where emotions and expectations can be expressed
safely. Usually both the story and the roles are invented
and assigned by the group itself, which assures active
participation and ownership. Ideally the groups discuss,
prepare and practice their role play before they perform it
in front of the other groups.

Group discussion games
Discussions are maybe the most common method used in
workshops and seminars. But instead of always using a
standard version, some specific rules could be applied to
add some fun and flavor to the discussion.

> Set up a TV talk show or an international scientific
congress where participants represent different experts;

> Meet in pairs and together define the three key points
related to the topic. Then make two of the pairs meet
together and agree again on three main points. Merge
again with another group and so on until you become one
big group that defines three main points on which you end
with a regular discussion;
> For topics which allow for polarization, each participant
who has spoken is invited to “switch sides” after his/her
intervention. So if the person wants to speak again, s/he
needs to defend the opposite opinion;
> Base the discussion on a specific input instead of simply
“starting to talk”. For example, participants can be invited
to comment a cartoon or newspaper article.
Group tasks
Participants can be invited to fulfill a challenging group
task, like for example inventing and preparing an activity
themselves. Some form of time pressure during the
preparation phase can strongly spur their creativity without
necessarily lowering the quality of the outputs or invented
activities. Group tasks greatly contribute to team-building
and allow for active participation and ownership.

Written talk/silent board
A big poster is put on the floor/wall. The topic or
question to be discussed is noted in the middle.
Without talking, everybody writes his/her thoughts
onto the poster. It is allowed to make a comment to
somebody else’s thought, but also only in writing.
This can create several threads of discussion at the
same time. At the end one might go over to an open
discussion to clarify the most important/interesting
points.
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Fish bowl

Personal portfolio

A fishbowl conversation is a form of dialog that can
be used when discussing topics within large groups.
Four to six chairs are arranged in an inner circle; this
is the fish bowl. The remaining chairs are arranged in
concentric circles outside the fish bowl. Only the four
persons sitting in the fishbowl are allowed to speak,
while the rest of the group sits on the chairs outside
the fish bowl and listens. If somebody wants to join the
conversation, s/he taps on the shoulder of someone in
the fish bowl and replaces him or her.

Only possible over a longer period of time, peacelearners can be encouraged to build up a personal
portfolio of inspirational material. This portfolio or
“mini-library” can contain photos, videos, portraits of
famous personalities, inspirational speeches, messages,
quotes, cartoons, pieces of art, books, websites, and
so on. The idea is that these inputs contribute to the
personal development of the person selecting, collecting
and maybe also using the material.

Open space
Open Space Technology (OST) allows for full
participation and ownership by the group, and it is
a useful tool to cover all the issues that did not find
a spot in the “regular” programme. The group first
searches for topics to be discussed, everyone is invited
to make suggestions. Each topic gets assigned a
specific place (inside or just outside the building), and
each participant joins the topic s/he likes to discuss the
most. During the whole duration, participants can move
freely, leaving any topic in order to join a different one,
always looking for the place where they can contribute
most. Some groups might become very big, others
might disappear; this is all part of the Open Space.

Presentation games
Many workshops contain some sort of group work, after
which the results and outcomes are presented to the
other groups. This can be done the classical way (one
or several persons explain, maybe with the help of a
flip chart), or in any of the following variations:

> The presentation could be a political speech (“as
the ruling party we will...”), with all the role play that
goes with it. The public could give votes for the most
coherent and convincing speech;

> Present the outcomes in form of a programme of a
newly created NGO, where the public is constituted by
your potential donors;

Feedbacking
Different forms of feedbacking within a group can
provide an ideal opportunity for personal development.
To ensure respect and a positive outcome, it is useful
to agree on some common feedback rules: feedback is
offered, but not imposed upon someone; avoid moral
judgments; be open-minded to receive feedback, and
so on. Feedback can be given orally or in written form,
in an organized set-up or informally throughout a
seminar, only on specific aspects or on anything that
has been observed.

Approaches
Of course, any of the approaches presented in the
proceeding chapter can equally be used in workshops
and seminars. Sports, music, arts, handicraft, theater
and especially games and experiments can become
key elements in the elaboration of interesting, diverse
and creative workshops.

On our website you can find a model workshop
“How to be a peacebuilder” which puts into
practice several of the mentioned methods above.
There is also a document entitled “Workshop and
Facilitation Guidelines” which gives tips on how to
elaborate and facilitate a good quality workshop.

> Present the outcomes in form of a role play or piece
of art (like a collage).
Letter to yourself
Inviting the participants to write a letter to themselves
(usually at the very end of the seminar) is an excellent
means to provide space for self-reflection and personal
development. What have you learnt? How do you feel?
What do you take home? Each participant is free to
reflect upon and write about whatever is important to
him or her. Everyone addresses his/her own envelope
and hands over the letter to the facilitator, who maybe
two months later posts them back to the participant by
regular mail.
© SCI Switzerland
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7. Material and resources of peace-learning

Cartoons

Following the spirit of holism, peace-learning
encourages the use of diverse material and resources.
Ultimately, it depends again on how the different
inputs are transformed into peace-learning, and less
on what kind of material your workshop or activity
is based on. The following collection is therefore
non-exhaustive and should simply foster your own
inspiration:

Pictures or postcards
Any kind of visual material, such as pictures or
postcards, stimulates our reflection and leads us
to associations with our own memories, emotions,
feelings and convictions. The same picture can
therefore express something completely different to
different people, allowing all participants to
fully contribute to a discussion.

Cartoons could be considered as a quote expressed
through the art of drawing. A complex issue is
brought to the point in one single picture (or a series
of pictures). The innumerable options of showing
certain facts, situations or contradictions through the
diverse details of a cartoon drawing make this form of
material one of the most suitable for peace-learning.

Newspaper articles
Newspaper or magazine articles offer an excellent
means to analyze contemporary issues related to
peace. They both reflect and influence public opinion
and therefore show a part of the reality as it is lived by
our society. Newspaper articles also help to guarantee
a discussion on relevant and up-to-date topics.

Quotes
Quotes could be defined as the “delivery of
a great message in a very compact form”.
Whereas one could easily need a page to
describe a complicated reflection, somebody
else expresses the same profound thought
in one sentence. Precisely because of
their compact form, quotes often invite for
interpretation and further discussion. In fact,
they invite the participants to complete the
inverse “dissecting” process: creating one
page (or one hour of discussion) out of a
single sentence.
© Sonia Chanel, Samuel Rubio, Christopher Streuli and EUforIA
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Documentaries

Online resources

Watching documentaries, followed by a participative
discussion, is another ideal means to dig deeper
into any specific topic of peace-learning. Certainly,
countless documentaries exist on almost all topics
presented in chapter 8 of this practical guide,
especially related to globalization and global
challenges.

Fortunately, initiatives on peace education and global
learning are being multiplied constantly, and related
resources are increasingly being found in books or on
the internet. Many of them offer concrete activities
for specific publics (such as different age groups)
and provide further material to be applied directly
in workshops. It would be out of the scope of this
practical guide to deliver a full overview of available
resources, for which reason we simply recommend
three organizations (and their websites) that offer
excellent quality material:

Material invented by you
The best material is often what is specifically
designed for a particular workshop, created by
you. Invent your own postcards, elaborate prompt
cards describing specific situations that can be
used for role plays, brainstorming or discussions,
prepare half-finished drawings to be completed by
the participants and so on. You might also take any
object (like a broom or a chair) and use it as support
for your creative activities.

Global Campaign on Peace
Education by the Hague
Appeal for Peace
www.haguepeace.org

Compass by the Council
of Europe
http://www.eycb.coe.int/compass

Institute for Peace
Pedagogy Tübingen
www.peace-education.net

© Maris Resnis

How to elaborate a creative workshop?
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

Think of your aim! What do you want to achieve?
Brainstorm! Gather all information you have on the topic and write it on one big paper.
Look for methods that suit your content, aim and objectives (not the other way round!)
Think of your public! What do they expect? Are the methods appropriate?
Write a draft outline!
Leave the draft aside and let your subconscious work!
Note any new ideas on papers, as soon as you have several changes rewrite your outline!
Discuss your workshop with friends! Feedback is useful, and by explaining them you will notice
yourself what still needs to be changed.
Don’t be afraid to be creative and try new things; it pays!
Write your final outline and prepare for the workshop, but remain flexible to adapt any parts if
necessary.
Evaluate your workshop and ask for feedback from participants; learn for the next time.
Check the document “Workshop and Facilitation Guidelines” on our website.

Peace-learning: A practical Guide on Peace Education and Global Learning by SCI Switzerland
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8. Contents of peace-learning
The guiding principles of peace learning have
suggested that how we learn (form) can be as
important as what we learn (content). Following
this logic, any mathematics or chemistry class
can become some form of peace-learning.
Nevertheless, this does not mean that there
are no peace related subjects to be studied
specifically, for example in the form of a
workshop. The peace definitions from page 5
already point to some clearly defined contents,
to which more can be open ended discussion in
fact, since many topics potentially contribute
to foster peace and global understanding. So
there is no clear limit as to what should enter
the definition or content of peace learning.
Moreover, literally any subject can be used
to analyze power structures and structural
injustice/violence, with the concept of peace
as an analytical tool, e.g. history and peace,
language and peace, cooking and peace and so
on. The choice of the topic is not decisive, but
rather how any issue is analyzed and discussed.
By referring to the conjunction between peace
and the topic of your choice, anything may
potentially become peace-learning.

Suggestions on content:
Democracy and Citizenship, Human Rights
and Responsibilities, Gender, Environment
and Sustainability, Religion and Spirituality,
Personal Development, Constructive Conflict
Resolution, Non-violent Communication,
Values and Ethics, Intercultural Dialogue,
Racism and Xenophobia, Stereotypes and
Bias, Violence and Non-violence, Media and
the Access to Information, Militarization and
Disarmament, Power Structures, Global
Challenges and Interdependencies etc ...

Global challenges:
Globalization, Climate Change,
Peak Oil, HIV/Aids, Ecological
Footprint, Sustainability, Limits to
Growth, Responsible Consumption,
Economic Crisis, Food Crisis,
Poverty and Inequality, Water
and Sanitation, Corruption,
Terrorism, Global Health, Research
(Cloning, GMO), Organized Crime,
Global Governance, Migration,
Demography, International Aid
etc...

© Sonia Chanel, Samuel Rubio, Christopher Streuli and EUforIA
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9. How to put it all together?
This practical guide introduced the key components
of peace-learning as we understand them, namely
its vision, principles, values, approaches, methods,
materials as well as potential contents. Each
chapter presents a number of suggestions on how
peace-learning can be deepened and diversified at
the same time.
As mentioned in the introduction, it is possible to
simply pick out any specific idea and integrate it
into your current activities. The question should
never be “is this activity peace-learning or not?”,
but rather “how much peace-learning is in this
activity?”
Nevertheless, all aspects mentioned in this practical
guide coherently fit into an overall framework (see
scheme on the previous page), which can serve
both as theoretical as well as practical tool for
peace-learning.
At its heart are the three questions why, what and
how are we learning. The what and how introduce
the distinction between content and form, whereas
the why we learn is answered by our vision of the
future which continuously feeds into the other two
aspects.
Content and form encounter themselves in full
dependence, one cannot be without the other:
we can have a workshop on climate change, a
discussion on democracy, a role play on human
values. Whatever content you might think of,
you’ll need a form to
express it, and any
potential form will
eventually be filled
up with a specific
content. Of course,
this fact is not specific
to peace-learning.
Peace-learning
though
puts
a
strong emphasis on
the interaction and
coherence
between
the content and the
form. It asks for
an
environmentally
friendly
organized
seminar on climate
change, an inclusive
and participative

discussion on democracy, and a respectful and nondiscriminating role play on human values. The form
directly applies and integrates the teachings of the
content.
The form can be analyzed on several levels. Under
approaches we understand the different types of
activities which frame the learning experiences.
Methods – themselves supported by the use of
diverse materials – are tools to fill in and structure
these approaches, for example brainstormings,
discussions and role plays within a workshop.
The real interest though lies in the principles and
values of peace-learning, as they aim to pervade
the whole activity with an according spirit. These
principles and values derive mainly from our vision
of the future, but they can also be connected more
specifically to the content of the activity.
For example, if the selected topic is democracy,
then both the approaches and methods chosen
ideally reflect and promote principles and values of
democracy such as participation, ownership, equality,
equity, inclusion, diversity and responsibility.
Through the application and practice of these
principles, the form becomes itself content.
All these reflections can serve as a concrete
working tool for the conception of peace-learning
activities. If you have a given topic, think about
the underlying values and try to implement them
through appropriate approaches and methods. The
idea is to transform these abstract, philosophical
values into concrete,
p e d a g o g i c a l
principles. This way
the framework not
only allows for a
quality check of your
work, but it strongly
fosters
creativity
and helps you to
conceive
of
news
ways of running your
activities.

© Maris Resnis
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Of course, you can
also start from a
different point from
within the scheme;
it is supposed to
enlarge your vision
and options and not
to limit them!
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Give a man a fish; you have fed him for today.
Teach a man to fish; and you have fed him for a lifetime.
...
...
...
...

Teach a man to sell fish and he eats steak.
Teach a man how to learn and he will be able to learn anything.
Teach a man to fish sustainably, and you have fed his grand-children for a lifetime.
Learn from his expertise and become partners.
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